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Transcript:

CHRISTINA: when I first started teaching I had - like I had no idea like how I'm supposed to rate them on these humongous scales that I don't even know these kids and I teach them once a day for French.

MUSIC: (interlude)

MIMI: Some might say Assessment is the backbone of quality teaching and learning experiences because it’s at the core of teachers’ practices. So what is it? And why does it matter so much? Well, to answer that, we first have to look at how assessment has been defined in Education. 

[bookmark: _GoBack]Generally, we talk about 2 kinds of assessment: formative assessment and summative assessment. Now summative assessment is what most people think about when they think about teaching. It’s also called Evaluation. It’s when a teacher assigns a value to a piece of work. Maybe you take a test, you get a grade, that’s summative assessment – it symbolizes the sum of your knowledge. Formative assessment, on the other hand, is more about determining the quality of your work. It’s an opportunity to take stock of what you know, where you are at and what you need help with. Let’s say, you give a presentation and then the teacher tells you what aspects were strong and where you could make modifications to improve your presentation – that would be formative assessment. It helps to you change who you are, forms you, and pushes you into different areas of learning. The difference between assessment and evaluation is that assessment is more oriented towards the process, the evolution of learning. Whereas evaluation focuses more on the judging a final product at a certain point in time. For teachers, finding a balance between these two is important. Why? Well, why don’t we let these two FSL teachers tell us about it.

SOPHIE: I think a lot more quality PD could be given to these sorts of discussions because they're necessary and I don't think teachers feel very supported with how to assess—I mean I’ve heard teachers: “You can 't give marks for participation!” Well, guess what, in French class I have to, because if you don't speak in French, in French class, how could you not?

MUSIC: (Interlude) 

MIMI: Welcome to FSL teacher learning. A podcast where we explore the learning inquiries of 2 FSL teachers – that’s French as a Second Language. These teachers participated in a professional learning network where they met monthly with a group of 17 peers who work across all kinds of subject areas to discuss issues that they are struggling with in their practice. Some members of the network teach in primary school, others in junior high or high school – all work in North America. Our 2 FSL teachers -- they work in Ontario. Here’s Sophie. 

SOPHIE: In our school, we have three sections of core French and they're busting at the seams. 

MIMI: She works as a high school core French teacher.

SOPHIE: Kids like taking it at my school. We're sort of the envy of my board. 

MIMI: And her students are motivated to learn French.

SOPHIE: a few of my kids have done where they went away to New Brunswick or they've traveled overseas to France and they've committed to these things and they're really invested. 

SOPHIE: And the kids, ultimately, they can read and write very well, but their speaking - and that's just because they're in a language-removed context. 

MIMI: Working in Ontario, Sophie’s students have limited opportunities to come across French in their daily lives. This means she has to be creative with activities she uses for them to practice speaking. Inevitably, these activities will have to be assessed. So of courseIt, Sophie has some questions.

SOPHIE: What is a quality assessment? What is quality evidence of student learning? And how much do you need?

MIMI: It’s during one professional learning session with her colleague Heather who teaches Social Sciences in high school, that Sophie really lays down the ground work for her professional learning inquiry.

HEATHER: it might be worth to initiate that discussion about what exactly are we grading and just getting us to rethink our philosophy about assessment in general.

MIMI: Slowly, Sophie tries to unpack what it means to use formative assessment with her students. 

SOPHIE: I'm in that boat right now where in French we do a lot of formative. I still do give them a very small mark for their formative assessment. And I'm having that challenge now to, because the kids are so mark driven and I'd like to mark less, or count less. And yeah, I still want them to be motivated and engaged. So.

MIMI: So, yeah. What happens when students focus more on the product of learning, than the process? Here she is talking about computer software programs to track students’ grades.

SOPHIE: it’s almost like the students are accustomed to "give me my printout" and "the computer gives me my grades." "What's the percentage?" And I think we need to take that power back and say, I'm not just assessing that final product and giving you a number on it. It's a holistic grade, and I'm looking at everything. I'm a professional, I have professional judgement, and I'm taking into consideration everything we do from the beginning to the end of this process. 

MIMI: What Sophie is suggesting is quite different from what is usually done in the classroom.

SOPHIE: Traditionally that’s what we assess and mark - we want a product to mark and give at the end […]us being the final judge, as teachers

MIMI: Sophie notices that the way she uses assessment in her class kind of shapes the way students understand learning. And that can have a huge impact on the role everyone plays in the classroom. 

SOPHIE: looking at them I'm starting to question my strategies and what their role is in assessing themselves. So, I need them to see that end of it. I don't want to be the final judge. I want them to have a part in it.

ANNA: How about them assessing themselves?

SOUND: [Record scratch]

MIMI: Say what?

ANNA: I'm just saying that instead of giving them a mark, like, how about them assessing themselves? That's a way, OK, if they want a mark, OK, well you assess yourself. See how YOU're doing.

MIMI: That was Sophie’s colleague, Anna who teaches primary school children in math. Her suggestion makes Sophie think: what would it mean for students to take ownership of their learning and assessment? What would that look like? It turns out, Sophie has very specific reasons for wanting to use self-assessment in her French class. 

SOPHIE: I kind of want to put together a virtual portfolio that they can go back and look at and see their progress. Because a lot of times what they do is sort of forgotten, so I think when they get to see a video of themselves and myself, too, they can reflect on it a little better. So, I want them to assess themselves, I'm just struggling with how that's going to look. So, I'll take you guys along for the ride and let you know how it goes. 

MIMI: Not one to shy away from a challenge to her practice, Sophie gave it a shot. 

SOPHIE: So, they created these movies and we did the Unit and this was their big kind of culminating speaking assessment. The goal was for me was to see them showcase their beautiful French.

MIMI: But… 

SOPHIE: I was kind of disappointed.

MIMI: And this was despite spending a lot of time of the creative process, the critical thinking piece and the technology. So want went wrong for Sophie?

SOPHIE: I'm struggling now with creating this assessment tool. And also getting them to think-- I think they've got the critical thinking, but I think it's the part that they realize that there's more to this assignment. That it wasn't just-- Am I asking too much of them? To produce something creative. To use the technology. To produce the excellent speaking all at once. Or is it just that they're not trying hard enough?

MIMI: This just goes to show how hard it can be to make changes in teachers’ practices. It takes a lot of trial and error. And a lot of reflecting. Now, these questions are crucial to get Sophie to move along in developing her assessment practice. 

SOPHIE: I would really love for them to have -- to really look at what they've produced and hear themselves speaking. I think they need to hear themselves and each other. 

MIMI: Christina, our second FSL teacher, works in a junior high school teaching core French. She is also working on introducing self-assessment in her courses. She has some suggestions. 

CHRISTINA: I think it might be a good idea as well then with the kids to just stress the fact that communication is the key here. 

MIMI: Ah. So, setting the perspective towards why we are using French with students is important. 

CHRISTINA: Maybe go on a model where it's not correction. Just let people speak and say, “Look we understand the gist of that conversation.” We're not going to correct cause then that makes people feel like they shouldn't speak. And while they start to build that community and people start to feel comfortable just actually conversing or expressing themselves orally and in written form, then you can start you know making corrections together. I think that might be a good way to start. So, people are confident cause that's the most important thing.

MIMI: Confidence in the language classroom is key to getting students involved. Speaking a second language is really about risk-taking, so teachers have to make their students feel safe. Christina takes it to the next level and asks her students.

CHRISTINA: Where do you need help, where are you struggling, what do you need to work on?

MIMI: This makes students reflect critically on their learning and holds them accountable. 

CHRISTINA: And then get together with the teachers and come up with plans that address those problems. And I think that would be the best way.

MIMI: So, teachers can have a solid understanding of what their pedagogical goals are, that not only come from a curriculum document, but from the learners in the classroom themselves. 

CHRISTINA: So, I told them like, “Well I don't know. You guys go around all day and you know yourselves really well and you see each other in class and I teach you once a day. So, you tell me.” And they were so honest and it really helped me because I actually didn't know and now I have my kids more so you know I DO know. I just find it so hard to you know tell kids what their skills are considering like I just know there for two months like what - I really don't know. I don't know them. I see - like you know what they're doing in class but…

MIMI: So, Christina really uses the students in her practice as resources to assess and move forward their learning. And this comes back to Sophie was saying about changing the role she plays in assessment in her classroom. 

CHRISTINA: I don't want to be the one who's saying it. I don't think like I have the authority to be telling them what they are. They should be telling me and I should be saying, “Oh good you recognize it.”

MIIM: There’s that critical reflection piece.

CHRISTINA: I think it's better when it comes from them because then it's more valuable to them and their parents because they see it, their parents see it and then, yeah, I do see it.

MIMI: Christina involves the whole community in each student’s progress. So… why and how does she do that?

CHRISTINA: I'm looking at being confident and making students confident in their own ability, just like we're saying teachers should be. I'm looking at student voice and the importance of what they have to say about their own learning, and about each other. I'm doing that in a number of ways so I can just go over what I'm doing. So, the first thing would be having the students mark their own learning skills and so I'll just report back on that. They had at that point and I'll just share with you because there were other teachers who came to me for help. Then we had the student teacher interviews and I think it was kind of interesting for the parents to come in because in some cases the parents would come in and they’d say, “I thought my child should be getting more Gs or more Es”, or whatever they said. So. then I said, “Let's ask your child.” I had told the children they had to come to the interview and not to bother sending their parents if they weren't coming. I knew that sitting down with them and asking them first what are you enjoying in this class, what do you find that you like, so that was the first step. Then the second thing I would say is “What would you like to be in life? What is your goal in life?” would tell me because a lot of times they would tell me. A lot of times you don't have that time to talk to them one on one about this, so they would say that next. And then I would say what are you finding hard to understand in this class, or in science or math which I don't teach them, or any aspect of school life, and how can I help address that? What can I do so I can teach directly or specifically to the area you need help in? So, then they tell me what they think there, so while they tell me I'd take notes on each child so I could remember for later, then I'd ask the parents, “Do you have anything to say in terms of what you see your children struggling or doing well in, an area that I could help with, or an area that I should focus on”, so they'd tell me that. 

MIMI: This approach repositions the teacher to be so much more involved and have so much more information about the students’ goals, in French and in life beyond the classroom. 

CHRISTINA: As I read over each student's self-assessment, I marvel at how much I learn about their self-confidence, overall personal rigor, self-perception and inhibition, ability to justify their score.

MIMI: And sometimes this process reveals deep-seated perceptions the students carry around about themselves. 

CHRISTINA: Some of them are scathing in their evaluation so much harder on themselves than I would have been. It's shocking. You never realize, right? Others recognize the areas where they need to improve but so badly want to get a good mark they're trying to justify. Oh, but still I could get a G at least. You do your best, right? Two of them worry me with their negativity. They must be so used to receiving negative feedback that they've internalized it and it colours their perception of themselves, which is what you were just saying about teachers. It's like they receive those marks. They're used to seeing an N all the time so they just give it to themselves. And I'm like, “But I never saw this in my class. How could you you know say that about your performance in my class when that was something that happened a year or two ago,” right? And so, I feel angry and vow to help them see themselves in a better light.

MIMI: So what these teachers are discovering is that the way assessment plays out in their classrooms affects how students feel about themselves. Self-assessment in the French classroom can actually empower the teachers and the students to transform the narratives that exist about them and about how learning takes place. It encourages a dialectic between the teacher and the students as they re-negotiate what the student knows and what they need to work on, and who has responsibility for that. 

CHRISTINA: Yeah. I found it really helpful because now, every time my kids present – or I have them make a video – I actually record them all the time. Because then if I record them, then I have proof. And it doesn’t have to be written proof. But then if parents ask I can say, “Look, just watch. This is your kid. This is what they did. This was a level 4 and this was a level 2 and can you see the difference?” It’s amazing because the kids can actually watch themselves and when they watch themselves they pick up on what they could do better themselves, I don’t even have to say anything. 

MIMI: What’s amazing about Christina’s approach is that her self-assessment tool also becomes evidence of students’ learning and a driver for self-reflection. Assessment in the FSL classroom is tied to the greater evolution of their students for these two teachers. 

SOPHIE: They're great kids. They really love French but I think they have work to do and they're all at different stages, they all have different needs. And I think they really need to-- they're detached. The critical thinking isn't quite there. They need to start understanding how they can help themselves. Whether it's I need to take this further, I'm going to go on an exchange program. I'm going to select this school because it has this program-- this is what I need to do. 

MIMI: Developing self-assessment skills is critical to students’ success in French. 

SOPHIE: They need to seek these opportunities, but they also need to be aware of how they speak, what they do, you know, the non-verbal, everything. And I think the best way for them to reflect is to use videos. So, I'm going to see where this goes. I don't know. 

MIMI: So, there you have it. Evidence of FSL teacher learning in the making. Reflection and dialogue are what helped these teachers navigate complex questions in their practice. What advice do these teachers have for others thinking about re-assessing their assessment practice in FSL?

SOPHIE: It might cause controversy when you have a hundred teachers in the library and the topic of the session, people really have differing opinions on all of this. It's uncomfortable and I think it's good and necessary to have these discussions whether people agree or disagree with Ken O'Connor or Richard Dufour or whoever it is, but I think it's important that we have these discussions and that we move forward and we're not stuck in the same way of thinking all the time.

MUSIC: (underlay)

MIMI: And for their own practice?

SOPHIE: I'm ready to start showcasing what they're doing. And I really want to get a good system in place. So, something to document what they're doing. I just want them to compare, you know, where they were at the beginning of the semester and where they're going to be at the end.

CHRISTINA: This self-evaluation process assists me to help my students and to see them and report on them as individuals.
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